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Reading Intent 

It is our intent at Mytham Primary School to inspire our pupils with a love of reading, helping them to choose to read 

and know the worlds it opens up. By putting reading at the heart of English and the wider curriculum, children will 

learn more, remember more and understand more.  

Throughout Early Years and KS1 reading will receive high-quality daily synthetic phonics 

lessons which gradually give children the tools they require to decode books. Children build 

their reading practice with decodable books whilst building their love of reading through 

library books to be shared with an adult and daily engagement with great stories which are 

repeated to build familiarity. Reading practice gradually moves towards children building a 

fluent, confident reading style.  

In KS2, as the learning moves from decoding to comprehension, English lessons are centred 

around a quality text at an age-appropriate level. Children have access to a rich range of 

diverse literature, poetry and non-fiction texts, which they are encouraged to read regularly 

both in school and at home. Books are at the centre of our curriculum. Through a reading-rich 

curriculum, all children learn to listen to and enjoy great texts and poems. 

Through books, children will experience their learning. Reading allows children to learn to question, safely. It allows 

them the chance to inspire others through sharing the love of a book. It is their pathway to new knowledge and a 

deepening understanding of existing knowledge. It will help to develop their knowledge of vocabulary, themselves 

and the world in which they live and the world beyond their experience. Reading quality texts will fuel children’s 

ideas and imaginations and feed their own writing. Reading is the key to this, unlocking learning across the 

curriculum and so we aim to foster a lifelong love of reading. 

We intend that all of our pupils will discuss their reading experiences with confidence and enthusiasm, justifying 

their opinions and making links across their reading range.  

When they leave Mytham, our pupils will have the reading skills they require to access their secondary education 

and the world beyond. 

Writing Intent 

Our vision at Mytham Primary School is that our pupils see themselves as writers. They will be able to use writing as 

one of the means to convey their ideas, their knowledge, their emotions and their aspirations.  

They will acquire a broad vocabulary and a firm grounding in the rules of grammar. By embedding their 

understanding of spelling rules and patterns, they will be able to spell new and unfamiliar words.  

Through exposure to a range of purposes for writing and quality texts and engaging contexts across the full 

curriculum, they will learn to choose the appropriate words, register, format and style for the task. For example, 

writing a persuasive piece to achieve their desired outcome; writing exciting stories, which engage readers; or 

writing instructions, which support younger children to follow a recipe.  

Speaking and listening skills will be the tools through which children rehearse and test their ideas, in preparation for 

writing and the real world beyond school. Drama and discussion will be the stepping-stones to writing composition. 

We intend that our writers are able to edit and re-draft their work to produce their best, taking ownership and 

identifying their own areas for development. This includes presentation, in which they are encouraged to take pride. 

They will produce legible, joined handwriting before they move to high school.  

Our pupils will leave Mytham with a passion for writing and the skills they need to achieve their onward goals, both 

at high school and beyond in the world of work. 

 

 



Aims of the English Policy 

- To provide staff with a clear guide to the progression of the teaching of English 

- To ensure all staff are aware of outcomes expected for all pupils at Mytham.  

- To enable senior leaders and subject leaders in the monitoring of English to ensure robust systems are in 

place which quality assure our curriculum. 

 

 

Implementation – what does English Look like at Mytham? 

READING 

Phonics 

What is our approach to phonics? 

At Mytham we believe that all our children can become fluent readers and writers. This is why 

we teach reading through Little Wandle Letters and Sounds Revised, which is a systematic and synthetic phonics 

programme. We start teaching phonics in Nursery and follow the Little Wandle Letters and Sounds Revised 

progression, which ensures children build on their growing knowledge of the alphabetic code, mastering phonics to 

read and spell as they move through school. As a result, all our children are able to tackle any unfamiliar words as 

they read.  

At Mytham, we also model the application of the alphabetic code through phonics in shared reading and writing, 

both inside and outside of the phonics lesson and across the curriculum. We have a strong focus on language 

development for our children because we know that speaking and listening are crucial skills for reading and writing 

in all subjects. 

Little Wandle is a DFE approved scheme which encompasses discreet phonics teaching and early reading practice. It 

is a whole-school approach. Phonics is delivered daily in nursery through to Year 2. Groups of learners are streamed 

across key stages to ensure that groups are pitched appropriately and provide challenge for all pupils. In addition to 

daily phonics, in classes Reception through to Year 2, children falling behind will also receive additional ‘keep up’ 

sessions throughout the week. Timetabling for keep up sessions is led by the class teacher. Keep up sessions are 

short and sharp, ensuring children receive the support they need whilst ensuring other learning is not missed.  

In addition to this, KS2 provide ‘catch-up’ phonics sessions and additional interventions for identified children who 

did not pass the Y2 phonics screening or are identified as falling behind, with gaps in phonics knowledge when 

reading. This is carried out in small groups or 1:1.  

Specific phonics resources are provided to class teachers in EYFS and KS1 to ensure all children experience exactly 

the same learning during discreet phonics teaching. These resources can also be used to deliver intervention and 

‘keep up’ work across school. 

Examples: 

 

 

 

 

 

 

https://wandlelearningtrust.sharepoint.com/sites/WTSA2/Shared%20Documents/Forms/AllItems.aspx?csf=1&web=1&e=dA5Kg8&cid=c07c4b6e%2D7eff%2D4834%2Db0a2%2De34e77f1195a&FolderCTID=0x0120002B68E4606EDEEB42917E483D1520364F&id=%2Fsites%2FWTSA2%2FShared%20Documents%2FLetters%20and%20Sounds%2FLetters%20and%20Sounds%20Revised%2FSigned%20off%20files%2FProgramme%20Overview%5FReception%20and%20Year%201%2Epdf&parent=%2Fsites%2FWTSA2%2FShared%20Documents%2FLetters%20and%20Sounds%2FLetters%20and%20Sounds%20Revised%2FSigned%20off%20files
https://wandlelearningtrust.sharepoint.com/sites/WTSA2/Shared%20Documents/Forms/AllItems.aspx?csf=1&web=1&e=dA5Kg8&cid=c07c4b6e%2D7eff%2D4834%2Db0a2%2De34e77f1195a&FolderCTID=0x0120002B68E4606EDEEB42917E483D1520364F&id=%2Fsites%2FWTSA2%2FShared%20Documents%2FLetters%20and%20Sounds%2FLetters%20and%20Sounds%20Revised%2FSigned%20off%20files%2FProgramme%20Overview%5FReception%20and%20Year%201%2Epdf&parent=%2Fsites%2FWTSA2%2FShared%20Documents%2FLetters%20and%20Sounds%2FLetters%20and%20Sounds%20Revised%2FSigned%20off%20files


 

English Leaders Mrs Burke & Miss Findon are also the Little Wandle Reading Leaders across school. They are 

responsible for the overall monitoring of phonics teaching & learning across all classes. All staff are trained to deliver 

Little Wandle phonics; CPD is ongoing and will continue whole school, in smaller groups of staff and 1:1 training and 

support according to needs.  

Staff all have log in details for the Little Wandle website, and can access training at any time to support ongoing CPD 

and any questions that they may have. School reading leaders provide additional and ongoing support too.  

Visit the Little Wandle website here: 

https://www.littlewandlelettersandsounds.org.uk/ 

 

How do we assess and track pupils in phonics? 

Children will first take part in ‘placement’ testing, whereby a child’s knowledge and phonic ability will be assessed in 

a short and child friendly activity. Once this is completed, subsequent phonics sessions will be aimed at what a child 

needs to learn next, and pupils will be grouped accordingly.  

Every half term, a summative assessment will be carried out with each pupil. The exact point in 

the half term that this is delivered may differ according to the length of the half term. 

Summative assessments are carried out to pinpoint a pupil’s secure knowledge, and the things 

they will need to continue to work on. Grouping of pupils is fluid and can change according to 

needs arising from the summative assessment, and of course ongoing teacher observations and 

assessment during teaching and learning.  

 

 

Pupils identified as falling behind should receive additional keep-up sessions, and they will take place at least 3 times 

per week following the Little Wandle ‘keep up’ sessions guidance and approaches. Keep up sessions can be 1:1 or 

small groups.  

Whole school tracking grids enable class teachers, KS leaders, subject leaders and senior leaders to continually be 

aware of the whole school picture, including the progress pupils are making and which children are falling behind. 

This information is fed directly into pupil progress meetings, so further professional discussions around meeting 

pupil needs, classroom provision and supporting children can be carried out.  

 

 

Sample placement test, provided by Little Wandle.  

 

 

 

 

 

Teachers should record assessment outcomes onto Little Wandle at the end of each assessment window – this 

should be half termly.  

 

https://www.littlewandlelettersandsounds.org.uk/


Staff should log into Little Wandle and watch the training and information for assessment videos and download the 

resources from here: 

https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-

phonics/assessment-reception/ 

 

 

 

 

 

 

PROGRESSION WITHIN PHONICS  

Little Wandle planning should be followed at all times to ensure consistency in approach. Little Wandle clearly 

stipulates which phonics phase and sounds should be taught term by term, with Reception & Year 1 coverage 

expectations clearly outlined. Planning falls into ‘Year & Term’ – children working at the expected level will be 

accessing phonics content for the relevant year group and term. Where Little Wandle is introduced to a child after 

the start of the academic year in Reception class, there may be a period of ‘catch up’ as children transition to the 

Little Wandle Scheme of work. This should be done sensitively to ensure children have exposure to all sounds and 

application of these sounds, whilst making efforts to close the gap with additional support as needed.  

Year Group Overview of coverage and end points 

Nursery Foundations for Phonics contributes to the provision for ‘Communication and language’ and 
‘Literacy’ (DfE, 2020)1 ; it should sit alongside a stimulating language-rich provision. Foundations 
for Phonics sets out the provision that should be in place to ensure children are well prepared to 
begin grapheme–phoneme correspondence and blending at the start of Reception.  
The provision should include a balance of child-led and adult-led experiences. The most important 
aspects of Foundations for Phonics to develop in the nursery are:  
• sharing high-quality stories and poems with children  
• learning a range of nursery rhymes and action rhymes  
• activities that develop focused listening and attention, including oral blending  
• attention to high-quality language with children (see the ‘Language and Vocabulary’ section of 
the website). 
 
Nursery should use Development Matters to support the assessment of literacy (including phonics) 
to make a judgement if children are ‘on track’ or ‘not on track’, and discussions with parents, 
health visitors and the reception teaching team should be part of this as the child journeys through 
the nursery.  
 

Reception  Weekly teaching & learning will include: 
• specific GPCs  
• teacher-led blending, leading to less teacher support  
• digraph and trigraph recognition in words  
• how to move away from overt blending to blending in their heads  
• how to chunk up longer words to read  
• fluent reading of tricky words.  
• During week 6, continue whole-class teaching to secure fluency of words and GPCs taught in 
week 5, and continue to teach longer words. 
 
 
 
 

https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/


 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
RECEPTION CLASS END POINT: 
Children should be secure with all phase 3 GPCs and tricky words, applying these with confidence 
in their reading. Children should be beginning to explore and apply some aspects of phase 4 
phonics.  
 
 
 

Year 1 Weekly Teaching and learning will include: 
• specific GPCs 
 • the alternative pronunciations of graphemes  
• digraph and trigraph recognition in words  
• how to move away from overt blending to blending in their heads  
• how to chunk up longer words to read  
• fluent reading of tricky words 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 



 
YEAR 1 END POINT: 
Children should be secure with all phonics phases, up to and including phase 4 GPCs and tricky 
words, applying these with confidence in their reading. Children beginning to explore phase 5 in 
Year 2. Children will pass the year 1 phonics screening.  
 
 
 

Year 2   
Year 2 will focus on phase 5 phonics and addressing any gaps in phonics knowledge that become 
evident during teaching and learning; particularly during reading and writing lessons and activities.  
Children who did not pass the year 1 phonics screener, or those identified as falling behind will 
need ongoing daily phonics lessons and additional intervention to ensure that these children catch 
up.  
Children who have fallen behind will be supported to ensure they are confident with all phonics 
GPCs, tricky words and application of these in reading and writing.  
 

KS2  
Children who have not passed the year 2 phonics screener, are assessed as working well below the 
expected standard in reading and/ or writing and those identified as ‘falling behind’ through 
phonics assessment and tracking will need ongoing support in KS2 via the ‘catch up’ phonic 
sessions. These will need to be delivered daily for children with significant gaps in phonics 
knowledge, and at least 3 times per week for children who have smaller, specific gaps in learning.  
 

 

 

 

 



 

Guided Reading & Reading Fluency/ Reading Clinic Expectations 

Year Group Reading expectations How many times per 
week? 

Evidence  

Nursery Children will have daily shared 
reading through a variety of age 
appropriate texts. These will be 
shared by key workers at differing 
points throughout the day.  

5 times per week whole 
class/ small group 

Teacher planning and 
professional discussion 

Reception Little Wandle reading practice 
(applying phonics, reading fluency 
& reading for understanding) 
Books are matched to children’s 
phonic ability to ensure they are 
accessible and children experience 
success as a reader.  

3 times per week small 
group 

Guided reading sheet.  

KS1 Little Wandle reading practice 
(applying phonics, reading fluency 
& reading for understanding) 
Books are matched to children’s 
phonic ability to ensure they are 
accessible and children experience 
success as a reader. 
As children’s fluency improves, 
increased focus on comprehension 
style reading will be introduced.  

3 times per week small 
group 

Guided reading sheet. 
 

Lower KS2 Whole class text to explore fluency, 
meaning and vocabulary. Teachers 
should model the reading. Teachers 
should aim to explore a text using 
the key stages of prediction, 
clarification, questioning & 
summarising. The text selected 
should largely aim to expose the 
children to grammatical features/ 
genre types etc that they will be 
exploring in future English lessons.   
Explicit teaching of specific 
question types to support 
comprehension.  
 
 
 
 
 
 
 
 
 

3 times per week whole 
class.  
TLA will work with specific 
groups as directed by the 
class teacher.  

English books three 
times per week with a 
date and LI.  
Text extracts should be 
stuck into children’s 
English books where 
possible to add context 
to questions being 
answered.    
 
A PowerPoint for each 
reading clinic should be 
produced – this could 
be one per clinic, or 
one which provides 
coverage for the full 
week.  

Upper KS2  Whole class text to explore fluency, 
meaning and vocabulary. Teachers 
should model the reading. Teachers 
should aim to explore a text using 
the key stages of prediction, 
clarification, questioning & 

3 times per week whole 
class.  
TLA will work with specific 
groups as directed by the 
class teacher. 

English books three 
times per week with a 
date and LI.  
Text extracts should be 
stuck into children’s 
English books where 



summarising. The text selected 
should largely aim to expose the 
children to grammatical feature/ 
genre types etc that they will be 
exploring in future English lessons.   
Explicit teaching of specific 
question types to support 
comprehension.  

possible to add context 
to questions being 
answered.    
 
A PowerPoint for each 
reading clinic should be 
produced – this could 
be one per clinic, or 
one which provides 
coverage for the full 
week. 

 

 

Example KS1 guided reading (saved in ‘Resources’ in English Subject Leader folder) 

 

 

Example of KS2 powerpoint (saved in ‘Resources’ in English Subject Leader folder) 

 

Click here to see a powerpoint example for a question type teach. (Please note some aspects may change.) 

file://///pri107dcfw/office/_NEW%20FOLDERS%20FOR%20SPRING%202021/PLANNING/2021-22/PLANNING%20SPRING%20TERM%202022/YEAR%205%20&%206/YEAR%206%20SPECIFIC/Spring%202%20PLANNING/English/Week%204%2014.3.22/Thursday%20Reading/Reading%20Clinic.pptx


 

 

 

 

 

Example of KS2 

practice of question 

types. 

Example of KS2 

‘explore a text’ sheet 

where children can 

use their four key 

skills and make links 

across texts. 



Examples of children’s work following a reading lesson (Saved in English resources.)

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



What texts do we provide for guided reading/ reading clinics/ shared reading? 

Mytham have invested in sets of Collins Big Cat texts for children 

predominantly in Reception class & KS1. These texts are high 

quality decodable texts covering a wide range of subject matter 

(both fiction & non-fiction). The books match children’s phonic 

progression perfectly and are ideal for pupils to apply their ever-

expanding knowledge during short stories and information texts.  

We have additional sets from other approved publishers, such as 

Oxford Reading Tree & Bug Club; school have carefully audited 

these to ensure they too match phonics progression here at 

Mytham.  

 As children progress into Year 2 and into KS2, class novels are introduced that 

provide children with lots of opportunities to explore new vocabulary, apply 

reciprocal reading strategies and exploring the four key stages of prediction, 

clarification, questioning & summarising. Reading feeds into comprehension 

activities, supporting children in gaining a deeper understanding of the texts 

they read.  

 

 

Texts selected expose children to a wide range of authors and styles as they progress 

through school.  

In addition to this, smaller sets of guided reading books (both fiction and non-fiction) 

are available in all classes to ensure reading clinics support the exploration of a wide 

variety of texts.  

 

   

 

 

 

 

 

 

 

 



Home reading 

 All children must have a reading book from the class boxes/ decodable book, plus a library book (text that 

they read for pleasure or with an adult). These library books should be available from class, and will include 

Unmissable texts (see below).  

 Some children (Y4 onwards) who are securely working at the expected standard and read fluently and with 

excellent understanding may be encouraged to read beyond the boundaries of their class boxes. These 

children will be able to discuss their reading with confidence and give their opinions and personal responses. 

They will be able to recall books that they have read with ease and compare them. These children will still 

have a reading record which will allow teachers and parents to monitor their continued engagement with 

reading. 

 All books & reading records should be in school every day, ready to be seen by an adult or support a 

discussion about their reading book by subject leaders or senior leaders.  

 The expectations are that each child, from Reception through to Year 6 logs 4 reads per week at home. This 

should be recorded in their reading record and signed by an adult. This should be monitored weekly by 

either the class teacher or teaching assistant. This should be recorded in your class green book. Please note 

that individual/ small group reads carried out in school by teacher, TLA, or volunteer count towards these 4 

reads. This is to support the disadvantaged pupils in school.  

How to use the reading record:  

 

-Children should list ‘completed’ books at the front of the diary, so, at a glance, teachers and parents can see their 

child’s reading diet.  

- New words and vocabulary can be logged at the bottom of the reading record. This enables these words to be 

revisited quickly and supports vocabulary development and metacognitive practices.  

 

-Parents should, as a minimum, sign and date the record, but comments about things their child enjoyed/ found 

challenging are valuable.  

How will school reward reading at home? 

Reward systems will be put in place by each class teacher to encourage home reading. This system will be bespoke to 

the class to motivate pupils each year as they move through the school. Children will be rewarded for logging a 

maximum of 4 reads each week.  

 

What will happen if children are not achieving the expected number of reads? 

- Speak to the child about this first and try to establish why they may not be reading at home dependent upon 

the age of the child.  

- Following this, a text to be sent home at the end of the week:  

Text 1 : Your child has not logged 4 reads this week. Please try to get back on track next week. Thank you 

Text 2: Your child has not logged 4 reads for a second week. Please contact school if you are experiencing 

difficulties at home. Thank you.  

Text 3: Your child has not logged 4 read per week for the last 3 weeks. Your child’s class teacher will be in 

touch to offer help and support. Thank you.  

 

Teachers/ TLAs should log when a text is sent, with the date, in the class green reading record log.  

 

- If a child is not reading at home over a persistent period of time (3 weeks across a half term), this will require 

a phone call home from the class teacher. Discussion should be based on identifying barriers to reading at 

home and support we can offer at school.  



- Those not reading regularly at home MUST be heard to read in school a minimum of once per week 1:1 by 

the teacher/ TLA. If a class has an assigned volunteer reader, they should be heard additionally to this. These 

children will be prioritised for clubs and interventions that will support reading progression. 

 

Unmissable Texts  

Each year group also has a selection of texts known as the ‘Unmissables’. These are texts deemed to provide children 

with a rich, varied diet, written by a variety of known authors. Children should be challenged to read (independently 

or with an adult) each of these books by the time they leave the year group. Progress for this is recorded in the back 

of a child’s reading record on a specific ‘unmissables’ sheet.  

It is the responsibility of the class teacher and TLA to support children and 

encourage pupils to access these texts which each class will have copies of in 

the reading corner. Alternatively, families may wish to borrow these texts from 

the library, or choose to purchase these texts during the year.  

Additionally, there is an extended list of recommended texts to read available 

on the school website, by selecting your child’s class page.  

 

 

 

 

Reading for Pleasure 

 Reading for pleasure should be high on everyone’s agenda, both in school and at home. All adults should be 

passionate and enthusiastic about reading. This will encourage our children to develop a love of reading, and 

to see reading as valuable.  

 Reading ‘real’ reading materials is just as important as reading the banded reading scheme books. This 

includes recipes, road signs, magazines, timetables, maps, information online and more.  

 All children have the opportunity to listen to a story/ poem, or class 

novel on a daily basis. Texts that teachers share should vary in genre 

to ensure our children are exposed to a broad reading diet.  

 Teachers should build in ‘book club opportunities’ where we talk 

about books on a weekly basis. Talk should challenge and engage 

pupils, include recommendations, discuss the texts and look at newly 

published finds.  

 Children will have a choice of books to share from a selection in their 

reading corner. These should be of a high quality and varying genres.  

 All staff should be modelling reading; this should include teachers, SLT, TLAS, lunchtime supervisors, reading 

buddies and volunteers.  

Wider school life will promote reading for pleasure by: 

 Regular book sales at affordable prices for pupils (book fair & second hand book sales)  

 Staff should be seen as ‘readers’. Staff should be seen to read for pleasure when children are also engaged in 

individual reading. Children seeing an adult as a reader is extremely powerful and inspiring.  

 Children should be encouraged to talk about books. ‘Silent reading’ is replaced with book talk opportunities. 

(Examples saved in resources in the English folder)  

 Staff should have a ‘favourite’ current book on the go each week, which is either a text you enjoy as an adult, 

or a book you want to share with the children that is age appropriate.  



 Whole school events such as World Book day and visits from authors etc play an important role in raising the 

profile of reading across school.  

 Engagement with our local library in Little Lever via visits, story sessions and engaging with promotions.  

 Parent/ child book exchange point in school 

 All children are delivered a gift at Christmas of a quality age-appropriate book. 

 

Reading environments 

READING CORNER/ AREA EXPECTATIONS 

-Books must be the focus of the reading corner. Themes and décor should make your reading corner enticing, but 

must not distract pupils from reading.  

-Books should be grouped/ organised into categories that support children in choosing a book on themes they may 

enjoy. For example: ‘My teacher recommends….’ ‘other children recommend….’ ‘sport’ ‘books with animals’ ‘funny 

stories’ ‘scary stories’ ‘picture books’ ‘graphic novels’ ‘fantasy’ ‘adventure’ ‘historical fiction’ ‘poetry’ – think about 

the age of pupils and make the labels meaningful to pupils.  

-Book corners should be welcoming, comfortable and have somewhere to be seated for reading.  

-Children should be visible to staff when accessing the reading corner.  

-Reading corners should be refreshed half-termly (as a minimum) with a rotation of books. You may wish to consider 

authors as a termly focus, or texts linked to themes and topics – it is great to have books linked to topics near 

relevant displays/ working walls for children to access.  

-Book corners should be tidy at all times. Books should be respected and cared for. Consider class reading corner 

monitors. 

-Reading corners should not over-face pupils. This may require staff to ‘thin out’ the books on offer, and present 

them attractively, rotating books available.  

-Shelves/ areas will require labelling and visuals e.g class recommendations, focus authors, fiction/ non-fiction, 

books we have read previously, etc.  

-Y2 and all of KS2 must display the 4 key reading terms (Predict, Clarify, Question & Summarise) linked to reciprocal 

reading approach. You may wish to use the characters for this e.g King Clarifier. These characters and terms should 

be referred to during reading.  



-The learning environment should celebrate reading e.g post-it notes with children’s opinions, key vocab from books, 

copies of comprehension work etc. This should be flexible but demonstrates the value of reading.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WIDER CLASSROOM ENVIRONMENTS 

-Classroom displays could include texts from the wider curriculum e.g links to science, RE or topic work.  

- Class novels and texts that have already been shared should be displayed in the classroom for ongoing reference. 

This may be having the actual books on display, or photos of the covers (you could do a washing line or timeline).  

-Class novel must be on the classroom door ‘Our class novel is…’ or ‘We are reading’ with a picture of the text.  

-Books displayed in corridors and communal spaces are everyone’s responsibility. Please ensure your class look after 

these books and keep spaces tidy.  

 

Disadvantaged pupils & reading 



It is well-documented that pupils from disadvantaged backgrounds, and those falling behind, generally do not have 

access to the wide reading diet of their peers. It is a priority at Mytham for all staff to ensure that these children are 

quickly identified and supported, to ensure they are not disadvantaged by their circumstances. The ways we do this 

at Mytham include: 

-Additional reading 1:1 or small group with class based staff and volunteers.  

-Catch-up phonics sessions 

-Additional support for parents with materials sent home and adults supporting the family as needed.  

-Priority access to reading buddies 

-Priority access to the year group ‘unmissables’ (unmissable list printed onto pink paper to denote priority children) 

-Target children during class teaching, including guided reading and clinics 

-Increased monitoring from SLT and subject leaders 

-Representatives during pupil voice.  

-Increased teacher/ TLA support which is evident in pupil reading records.  

-Priority pupils for boosters/ interventions and clubs.  

 

ENGLISH – TEACHING & LEARNING 

Cycles of planning are developed across the school to ensure opportunities for skill and knowledge development and 

to clearly show cross-curricular links and key texts being explored. Key-stage cycle overviews ensure wide coverage 

of text types and ensure that teaching and learning builds on previous learning.  

Medium and short term planning ensures complete coverage of content outlined within the key stage cycle 

overviews, and of course, statutory guidance.  

What should planning look like? 

Mytham firmly support work/ life balance and managing teacher workload, so planning does not need to be lengthy 

or onerous. However, it should clearly demonstrate the teaching and learning journey and how skills and knowledge 

are being developed over the course of a unit of work or through a high quality text. Mytham use the ‘planning 

overview document’ to help scaffold this process and to ensure consistency across school.  

Planning overviews will be completed for each week of a unit showing the key learning intention and success criteria 

for each lesson: 

 

                                                                      (Blank form saved in English ‘Key Documents                           

                                                                                  for Staff’.) 

 

 

 

These will be saved in the cohort planning folder ‘English Unit Overviews’. 

(Please note this is for years 1 – 6. EYFS follow a separate curriculum, details of which can be found in the EYFS 

planning folder and EYFS policy). 

English is based around a quality text (poetry, fiction and non-fiction). A recommended structure is outlined here: 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Planning, Drafting and Editing 

 Discuss planning – you may provide this early on and children write from a WAGOLL 

 Metacognition – teachers and TLAs should explain WHY they have made decisions/ shares 

mistakes/ purposes etc.  

 Plan with a partner 

 Plan independently then share with peers, allowing magpieing  

 Shared write as a class 

 Pair write 

 Independent draft 

 Feedback and edit (helicoptering ideally) 

 Could be done in groups with an adult (read, discuss, uplevel/correct) 

 

 

Creating Interest (Planning) 

• Visit/Props/Film clip/Picture/Snippet of story/ hook 

• Spark children’s imagination and interest – get them orally predicting/questioning from the 

stimulus – no wrong answers. Should be displayed in the learning environment and on 

powerpoint.  

• Sharing a book cover/ simple story/ section of a text 

 

Tip Box 

• This does not need to be costly or involve a 

whole day off timetable! 

 

Reading and Sentence Level Work (Planning) 

• The reading should give children experience of what you want them to write – if they don’t 

see it often, they can’t write it – build practice into 8.45 slot/afternoon/end of day exit task 

orally etc 

• Use fluency to read together, re-read, read in different voices, chorally etc.  

• Introduce/identify and discuss key vocabulary – display it and refer to it daily. Vocab books – 

add to log.  

• Identify/discuss/model/share/write sentence types - change an effect/a word/a phrase/a 

location to give lots of opportunity to embed the SPAG element in practice 

• Discuss punctuation - show it in the reading, discuss effects, model/share/write own 

examples 

 

Gathering Content and Sentence Level Work (Planning and Drafting) 

Use dramatic techniques to embed the story/information/imagine what’s possible: 

 Role on the wall 

 Hot-seating 

 Freeze-framing 

 Emotion graphs 

 Act it out as you read 

Continue to practise sentence work and punctuation – maybe short writes such as diaries, 

descriptions/fact paragraphs etc. It can be short & snappy; doesn’t need to be a whole lesson and can 

lead to immediate written outcomes.  

 

Tip Box 

• Look at the SPAG requirements for your year group and 

choose something you’d find in that text type eg 

adverbials in a biography 

 



 

 

 

 

 

 

 

 

 

 

 

*Further information linked to teaching and learning can be located in the Teaching & Learning 

Handbook* 

 

Teaching spelling     

Early Years & Year 1 

Early Years and Year 1, should explore spelling through phonics, supporting children to read and spell according to 

their phonic abilities. Differentiated phonics homework should always include tricky words and spelling patterns 

applicable to the sounds and words explored during phonics lessons each week. Once children have successfully 

completed the Little Wandle phonics scheme, they will move onto our spelling scheme. 

Year 2 and KS2 

Evidence shows that teaching of spelling is best done little and often rather than in larger, less frequent ‘chunks’ of 

time. For this reason, we teach spelling through a scheme called ‘No Nonsense Spelling’. Year 2 to Year 6 receive 5 

lessons over a two-week period. These lessons are short, sharp and follow a familiar pattern. Children are explicitly 

taught a spelling pattern or key word list and then given time to explore, investigate and practise the pattern. To 

support their learning, 5 example words are sent home weekly to be practised. These will then be assessed in school. 

Parents are also encouraged to use the same teaching strategies to support spelling learning.  

 

Spelling teaching is progressive across the years with room to revisit patterns identified as not being embedded 

securely.  

Example Half-termly Overview Year 5-6 

Presentation/Display (Publishing) 

 WAGOLLS to be displayed – maybe best ‘opening’, ‘ending’ etc to see a range 

 All contributions could be gathered in an anthology (class book) and added to the book corner 

 Shared through peer reads/cross-year group/assembly performance/end of day story 

 

 

Tip Box 

Writing must have a value – otherwise motivation is lost but this 

must also be manageable! 

 



 

School follow the ‘non-negotiable’ strategy that all patterns taught should be correctly applied within daily writing. 

Children with identified SEND may be provided with adapted/ suitable work in addition or in place of this, according 

to their needs. Spelling activities within Reading Eggs provide a good alternative.  

In addition to spelling, children will be explicitly taught Tier Two words throughout their Mytham time. These are 

mapped out from Reception to Year 6. Two words will be chosen each week to be discussed, modelled and applied 

through discussion or written work as appropriate. These words will be displayed in class as ‘Words of the Week’. 

They should then remain on display or as flashcards in a wallet to refer back to. 

All classrooms will have a display for Spelling, showing the strategies to learn, the 5 focus words for that week and 

the ‘Words of the Week’. 

Writing Expectations 

Children’s work books should showcase the high expectations set here at Mytham. Presentation expectations play 

an important part of this. Below are the expectations for presentation: 

Presentation in books 

 Long date on left – underlined with a sharp pencil and ruler. 

 Miss a line. 

 Title (learning intention) - underlined with a sharp pencil and ruler. 

 Miss a line. 

 Start work keeping all writing to the left. 

 Numbers/bullet points go in the margin. 

 After marking, rule off and continue – even if it is on the same page. 

 Neatest, joined handwriting at all times, except in your rough book. 

 Mistakes to be rubbed out or crossed through with a neat line. 



 Spellings to be checked using a dictionary. 

 These standards apply to all work except in your rough book and maths book. 
 

In KS1, pupils should be supported to achieve these standards wherever possible. In KS2, these become non-

negotiables for all pupils. Adult support/ printing of aspects of this is acceptable where pupils are unable to complete 

these expectations alone in a timely manner.  

It is essential that teachers and TLAs enforce these expectations from the very start of the academic year in all 

lessons. Children will need to be trained to understand these expectations and teachers should take time to address 

this. Pupils may be in a position to support one another with this too. Teachers may wish to add reminders to 

displays and PowerPoints if standards are not yet ‘second nature’ to pupils.  

 

Handwriting 

At Mytham, we are committed to supporting the development of handwriting, with the end goal of our children 

having a comfortable, fluent style and being able to make appropriate choices of when to join and which writing 

instrument to use dependent on the task.  

Our handwriting approach meets statutory expectations.    

Nursery Sparkle 
 Children focus on developing gross and fine motor skills through a range of activities 

such as sensory play, paint, outdoor play and creative work.  

Nursery Starlight 

 Children begin to use writing and mark-making implements with increasing control, 
and this is evident in early drawing and mark-making. Teaching and learning supports 
and promotes mark-making through stories and wider play within provision. Children 
start to talk about what their mark-making and may form some recognisable letters.  

 Fine and gross motor activities continue to be offered to all children throughout the 
day during indoor and outdoor play. 

 Children begin to explore patterns in preparation for accurate letter formation 

 

Reception 

 Children are taught to correctly form all letters of the alphabet using the Little 
Wandle approach and mnemonics. Children practice this during discreet phonics 
sessions and handwriting sessions. A dynamic tripod pencil grip is encouraged, so that 
children are comfortable to write simple words and sentences by the time they leave 
Reception class.   

 Fine and gross motor activities continue to be offered to all children throughout the 
day during provision. 



  

Year One 

Some children leaving reception may still require intervention to support their fine and 
gross motor development. 
 

 Long ladder letter family- l,i,t,u,j,y lowercase and uppercase 

 One armed robot letter family- r,b,n,h,m,k,p lowercase and uppercase 

 Curly caterpillar letter family- c,a,d,o,s,g,q,e,f lowercase and uppercase 

 Zigzag letter family- z,v,w,x lowercase and uppercase 
 

Year Two 

Some children leaving Year One may still require intervention to support their fine and 
gross motor development. 
 
Until fine and gross motor skills are developmentally appropriate and basic letter 
formation is correct, children will not be encouraged to join their letters. 
 

 Begin to join high frequency words such as ‘came’, ‘could’ 

 Break letters- j,g,x,y,z,b,f,p,q,r,s 

 Diagonal joins- a_e, ice, ide, ir, ur,er, ea, ear 

 Horizontal join- ow, ou, oy,oi,ole,obe,ook,ool, or, oor, url, irl, irt, ere, fu,fr 

 Dis, air, ws, sh, si, se,sp,rs,  

 Introducing qu, rr,ss,ff 
 

KEY STAGE ONE 
END POINTS 

 form lower-case letters of the correct size relative to one another  

 start using some of the diagonal and horizontal strokes needed to join 
letters and understand which letters, when adjacent to one another, are 
best left unjoined  

 write capital letters and digits of the correct size, orientation and 
relationship to one another and to lower case letters  

 use spacing between words that reflects the size of the letters. 

Lower KS2 

Some children leaving Year Two may still require intervention to support their fine and 
gross motor development. 
 

 bi   pu  ll   bl      

 adding y to a word 

 relative size of letters 

 consistency  

 spacing and control 

 speed and fluency practice 

 size and proportion 



 

LOWER KEY STAGE 
TWO END POINTS 

 use the diagonal and horizontal strokes that are needed to join letters and 
understand which letters, when adjacent to one another, are best left unjoined  

 increase the legibility, consistency and quality of their handwriting [for example, by 
ensuring that the downstrokes of letters are parallel and equidistant; that lines of 
writing are spaced sufficiently so that the ascenders and descenders of letters do not 
touch].  

Upper KS2 

 writing at speed 

 revision of all areas 

 writing for purpose – labels/notes etc 

 All pupils should be expected to join (may require additional practice for pupils who 
find this challenging). 

UPPER KEY STAGE 
TWO END POINTS 

 write legibly, fluently and with increasing speed by:  

 choosing which shape of a letter to use when given choices and deciding whether or 
not to join specific letters  

 choosing the writing implement that is best suited for a task. 

 

Preparation for Handwriting 

 Correct posture needs to be prioritised in readiness for writing 

 At Mytham we use B.B.C.T.N.T (Bottom, Back, Chair, Tummy near Table) 

 Children will be provided with a suitable writing implement which may include chunky pencils, pencil grips or 

pens. 

 Children will be seated appropriately to support left and right handed writers – left-handed writers to ideally 

have no left-handed shoulder partner. 

 

Teaching with Penpals at Mytham 

 Penpals is used from Year 1 to Year 6 dependent on the needs of pupils. 

 Penpals is used to support correct posture, warm-ups for fine and gross motor skills – video clips should be 

used with children. 

 It can be used to support whole-class teaching or intervention work. 

 Teachers should follow the scheme for letter progression. 

 Penpals teacher notes should be used to support accurate delivery. 

 All modelled writing should be by staff, not automated examples. 

 All staff should use https://edu-tools.github.io/ to model their writing and allow repeated viewing to support 

children and enable assessment for learning. Background 4 should be used to mirror children’s writing 

books. 

Our teaching of handwriting reflects guidance from the National Curriculum expectations and, if required, is adapted 

according to pupil needs. (National Curriculum Expectations saved in English Resources.) 

 

 

 

 

 

https://edu-tools.github.io/


Examples of Correct Letter Formation 

 

 

 

 



Handwriting Terminology 

Family Names: 

 Long-ladder letters 

 One-armed robot letters 

 Curly caterpillar letters 

 Zigzag letters 

 

Other terms: 

ascenders – letters that rise above the height of others 

descenders – letters which fall below the line 

lower case letters 

upper case letters/capital letters 

 

Little Wandle Letter Formation Phrases 

 



 

 

 

 

 

 



 

 

 

 

 

Staff handwriting 

All staff MUST model the preferred handwriting style, exemplified via Penpals. This should be used in a 

developmentally appropriate way for the children e.g printing in EYFS and joined handwriting in KS1 & 2. This should 

be used during all marking and feedback in books, and any writing displayed in school. Although many staff may 

already join when writing, it is important that children see staff using the preferred joins we have selected via the 

Penpals scheme. This applies to all lessons at all times. 

 



How and when is handwriting taught at Mytham? 

Handwriting is explicitly taught in reception through to year 4.  

In these year groups, handwriting is taught discreetly 5 times per week. It is recommended that this be at the start of 

the English lesson. (Average time taken should be 5-10 minutes.) Children will practice handwriting in the back of 

English books with just a short date to introduce it. Whiteboards should be avoided. This is to support pupils in 

applying handwriting more successfully when using pen and paper, and to support neater work.  

Helicopter marking is sufficient. Verbal feedback and modelling is the most powerful way to move handwriting 

forward. Please note that teachers MUST be present for handwriting practice; this is to ensure standards are 

maintained and children perceive handwriting practice as important.  

In upper KS2, handwriting is taught to specific children identified as still developing this skill. This includes letter 

formation and legibility. This will be delivered in small groups with the teaching & learning assistant in short, sharp 

bursts within the school day. Teachers in Y5-6 will use their professional judgement as to whether additional whole-

class teaching is appropriate. This can be discussed with English subject leads. 

Use of Pencils & Pens 

Pencils are used for writing across EYFS, KS1 & lower KS2. Pens will be provided to children in Y5 & 6 based on the 

child’s handwriting and ability to form letters correctly, at the correct size. They should be able to follow 

presentation standards consistently. Being provided with a pen is not linked to children’s attainment; it is based 

purely on handwriting merit. This will ensure our approach is inclusive of our SEND children. Children in Y5 & 6 will 

continue to use a pencil if they do not demonstrate high standards in presentation. They will also revert to a pencil if 

the standard drops. 

Children with a physical or handwriting need may require an alternative writing tool. Support for this can be sought 

from the school SENDCOs. 

Printing in the Learning Environment 

Please note that printed resources do not need to be in a specific font or style. Children should be exposed to a wide 

variety of fonts and prints, to represent experiences in the wider world. All hand written resources must be using the 

preferred handwriting style.  Ideally, for presentations and labels a dyslexia friendly font should be used such as 

Calibri, Arial or Comic Sans. 

 

Classroom environments to support teaching & learning 

Vocabulary  

The teaching of new vocabulary needs to be addressed during English lessons and the wider curriculum to ensure 

the profile of using new/ subject specific vocabulary is raised across the school. Vocabulary needs to be referred to 

daily. Subject specific vocabulary should be displayed near to, or on the relevant topic display or working wall to 

support children to make those links in learning. Vocabulary should be added to powerpoints/word mats/vocabulary 

books and referred to during lessons. There should also be an incentive to use verbally or in written work. 

Vocabulary should be updated regularly and reflect current learning. Big books, powerpoints and photos of past 

displays can be used to help children to recall previously taught vocabulary. It is important that vocabulary is 

revisited regularly throughout the year so this becomes embedded to support metacognition and links in learning.  

In KS2 children have individual blue vocabulary books which should move through school with the child. These 

should be used throughout the school day as a learning aid. These books are valuable to record new words 

discovered during reading, subject specific vocabulary, and words children want to spell accurately. Teachers should 

encourage children to use these during lesson time to support application of vocab in their work.  

In addition, children will be explicitly taught Tier Two words throughout their Mytham time. These are mapped out 

from Reception to Year 6. Two words will be chosen each week to be discussed, modelled and applied through 



discussion or written work as appropriate. These words will be displayed in class as ‘Words of the Week’. They 

should then be referred back to regularly and could be kept as flashcards for games/starters to embed this. 

English Working Walls 

English working walls should reflect the current learning and should contain: 

Constantly displayed: 

- Non-negotiables 

- The marking key 

- Key vocabulary 

- Spelling key documents: weekly words/Tier Two Words of the  Week and spelling strategies 

- Purpose for writing – across KS2 (visual issued last 2022-23 and now becomes mandatory) 

Displayed at varying points across the unit of work: 

- Stimulus (photo of book/ title) 

- Features of a given text type 

- WAGOLLS/ Good examples of work 

- Modelled writing 

- Examples of sentence work 

- Snap shot of the writing journey e.g re-drafting work 

- SPAG and grammar relevant to text type and writing outcomes 

- Previous working wall items may be useful to keep for future reference but should not be displayed 

continuously.  

Examples of supporting and promoting reading & writing in early years (Physical Development & Literacy): 

 

 

 

 

 

Writing non-negotiables are shared with 

pictures and images in early years to 

share clear expectations with our 

youngest children during literacy lessons 

and when writing across the curriculum.  

Areas of continuous provision are 

enhanced with themed books, both 

fiction & non-fiction, linked to interests 

and areas being explored.   

Levelled provision is evident across EYFS, 

exemplifying how challenge and skill/ knowledge 

development is supported and promoted 

through resource choices. Chunky crayons and 

paint brushes support our youngest nursery 

children with their gross and fine motor control, 

whilst fine pens and pencils challenge our 

reception class to produce meaningful and clear 

words and sentences.   



 

 

 

 

 

 

 

*See the Early Years Policy  

for further information* 

 

 

 

 

Examples in KS1 & 2: 

 

 

Children’s early mark-making and emergent 

writing are celebrated within the learning 

environment, raising the profile of writing.   

Speech is captured and art work is inspired by 

our favourite stories and key texts.  

Working walls for English and Topic really set 

the tone for learning. They showcase good 

examples of work, modelled and shared 

writing, important vocabulary, visuals and 

celebrate each stage of the writing process. 

They are updated daily/ weekly and reflect 

current learning. These are ideal to refer to 

during teaching and learning to help to 

support and scaffold learning during lessons 

and to increase pupil independence.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WAGOLLs provide a benchmark 

in expectations. Displays of 

excellent work should always 

be accompanied by a brief 

description as to WHY this work 

is wonderful.  Has the child 

used grammatical features we 

have focused upon? 

Demonstrated awareness of the 

audience? Used ambitious 

vocabulary? Writing displayed 

should always have met the SCs 

to be considered a ‘Wagoll’. 

Vocabulary is shared and 

demonstrates the ambitious 

language expectations here at 

Mytham. Continual reference to 

this during the week will support 

metacognition and encourage 

pupils to use it with increasing 

independence.    

Teacher’s handwriting 

reflects whole school 

approach. The working walls 

are used to showcase work 

completed during lessons 

and key documents or 

visuals prepared ahead of 

time.    

Work is neat, and presented 

well to make using and 

referring to the working wall 

much easier.  

Here a small space in 

cleverly used to showcase 

good examples of 

handwriting. This set high 

and clear expectations for 

pupils.   



The Writing Display 

Every child should have two pieces of written work per term in their writing portfolio. These should be accessible 

within the classroom and referred to or reviewed regularly to allow children to see their progress. These will be 

updated each half term, so that by the end of the year, each child has 6 pieces of work available to view in their 

portfolio. The most up to date piece of work will be placed over the top.  

The purpose of the writing portfolio is to ensure all children are seen as writers, and all children see that high 

standards are important. The pieces selected can be chosen by the class teacher. The piece selected should aim to 

be the same piece for all pupils, unless a child is absent on a given day. This is not an ‘assessment’ piece. Writing 

should be completed on paper or be a photocopy of their book. It can be a cross-curricular piece of writing. The idea 

is to showcase writing for your class over a period of time, and celebrate everyone’s work.  

Writing should always be of a high standard and these expectations for writing quality and presentation should be 

explicitly shared with the children via class non-negotiables.  

Assessment & English 

Assessment of both reading and writing is an important part of the teaching & learning cycle to ensure that children 

make as much progress as possible from their varying starting points, and that children are quickly identified if they 

are falling behind or not on track with their progress or attainment. Below summarises the approaches we use 

across the school year to support this.  

Mytham have a separate assessment and monitoring calendar which clearly outlines the summative assessment 

practice across the school. Formative assessments should be ongoing with the class teacher and teaching assistant/ 

special needs assistant during teaching and learning. ‘Helicopter’ marking and verbal discussions with pupils during 

lessons, followed by professional discussions around work books provide an additional layer to the assessment 

process, which is equally as valuable. Both summative and formative assessments feed into Pupil progress, and 

progress and attainment of children for reading and writing will be discussed in depth with senior leaders.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Marking, verbal feedback and 

‘helicoptering’ during lessons. 

Book-looks and professional 

discussions with Teaching 

Assistants and SNAs 

Writing moderations to support 

accurate assessment and consistency 

(in school, cluster & LA) 

Independent pieces of writing 

planned regularly to enable 

children to demonstrate skills and 

knowledge 

Guided reading & reading clinics 

provide opportunities to check pupil’s 

reading and comprehension skills. 

SATS papers/ Rising STARS provide 

a benchmark statutory assessment 

measure 

1:1 reading provides opportunities 

to check specific skills/ knowledge 

with pupils.  

Pupil voice – this can be done 

informally to gain a deeper 

understanding of what our children 

really know and understand in 

relation to their learning.  



 

 

 

 

 

The Assessment of Writing 

Writing is assessed through teacher assessment rather than a ‘test’. Teachers will use their judgement to assess a 

pupil’s written work across a range of pieces produced during lessons in all curriculum areas. An assessment will be 

made termly. To support and structure this assessment, teachers will use checklists reflecting the yearly 

requirements for written work to meet the end of year expectations. A checklist will be completed for each child, 

once per term, on Insight (an online assessment and pupil-tracking system). Where a child is working significantly 

below the age-related expectations, a checklist from a previous year 

may be more appropriate to identify progress and next steps. 

After teacher assessment, moderation will take place in cohort 

groups to validate decisions and identify next steps for teaching and 

learning. In addition, whole-school moderation will identify whole-

school patterns and provide an extra level of professional discussion 

and justification. 

 

 

 

Homework – See homework policy 

  

 

Targeted questioning Analysing internal data and 

tracking linked to pupil progress to 

support identification of target 

children.  

Example of the Insight checklist 


